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Physical 
Arrangement

• The physical arrangement is purposefully constructed to facilitate flexible seating, allowing whole 
group, small group, partner and independent work. (CR)

• There is a designated small group learning space.
• Students have the opportunity to work as a

 ◦ whole group (read aloud, class discussions, shared reading or mini lessons, consolidation)
 ◦ small groups (small group instruction, guided reading, writing, problem solving)
 ◦ with partners (turn & talk) and independently

Rich Visual 
Supports

• Learners have a clear picture of learning targets and criteria for success – posted and referenced 
throughout the lesson. (CR)

• Anchor Charts are co-constructed to support learning. 
• Exemplars support student self and peer assessment.
• Student work is displayed. 
• A visual schedule is posted.
• The organization of the choice classroom library is responsive to student needs. 

Communication • Productive talk is promoted; talk is promoted as a tool for learning, reflection and as a means for 
communication (talk moves). (CR)

• Students are talking to each other about their learning.
• Classroom routines are co-constructed and expectations are evident. 
• There are varied strategies for managing transitions.
• Call and response strategies as appropriate. (CR)
• Varied discussion protocols are used. (CR)
• Teacher and student language reflect a growth mindset.
• Conferring with students is evident.

Relational 
Approach

• All students are greeted and welcomed into the classroom. (CR)
• All learners are treated with warmth, sensitivity and respect and their environment meets their 

needs. (CR)
• The learning space is warm and inviting and attention is afforded to word choice. (CR)
• The classroom climate provides support, structure, encouragement, a sense of community and 

challenge for all learners. (CR)
• High expectations are evident. (CR)
• Unexpected behaviours are handled in a way that supports the dignity and esteem of each learner. 

(CR)
• Student voice is explicitly solicited. (CR)

Experiential/
Hands-on

• Learners are:
 ◦ formulating questions
 ◦ investigating answers and strategies (CR)
 ◦ building new understandings
 ◦ communicating their learning to others (CR)
 ◦ thinking critically, collaborating, communicating, reasoning and synthesizing their understanding. (CR)
 ◦ developing resilience and perseverance/grit
 ◦ demonstrating a growth mindset

Walk-in Conversation Prompt
Purpose
Teachers continually strive to improve their professional practice 
in response to student well-being and learning needs. The 
purpose of this document is to support collaborative inquiry 
and classroom-based conversations about effective teaching 
and learning. It is meant to be used by teachers, administrators 
and instructional coaches/mentors in a formative manner either 
before, during or after a classroom walk-in so as to propel 
teaching practice.

Teaching Themes & Look-Fors
The teaching themes below contain several look-fors that may be 
used in conjunction with evidence of student learning to engage 
in intentional dialogue related to classroom practices. Those 
look-fors that exemplify culturally responsive teaching practices 
are found throughout the themes and are in light blue bold, and 
identified with (CR).
Users will determine how best to use this document in support of 
enhancing teaching and learning. For example, a single theme may 
be the focus of classroom walk-ins for a period of time.



Instruction • Instruction and assessment are based on curriculum outcomes and learners’ strengths/needs. (CR)
• Instruction is purposeful, planned and explicit.
• Rationale for instructional decisions is evident.
• Maximizing instructional time is a priority.
• The language of instruction aligns with the content area (for example, Mi’kmaw or French).
• Methodology and vocabulary align with content area (for example, subject specific terminology or 

Neurolinguistic approach in French) and support connections to home language. (CR)

Inclusion • All students are included in the learning.
• Appropriate differentiated instruction, based on learners’ knowledge, skills and development, is evident
• Students lived experiences are embedded into the learning. (CR)
• Expectations for all students are clear with scaffolded support for learning; the gradual release of 

responsibility is evident.
• Educational Assistants facilitate the social and academic engagement of all students.
• Resource teachers consult, collaborate, and co-teach to support the well-being, developmental and 

academic needs of all students.

Learning Styles • Information is presented in a variety of ways (for example, contextual, concrete, pictorial, verbal, 
symbolic). (CR)

• Individual and cooperative ways of student learning are evident.
• Multiple intelligences are reflected in varied learning opportunities

 ◦ Linguistic/Verbal (students read, discuss and use narratives,)
 ◦ Logical/Mathematical (problem solving with graphics, charts, tables)
 ◦ Spatial/Visual (learning involves color, images, games, multimedia and illustrations)
 ◦ Musical (students recognize, compose and perform music or use sound and multimedia)
 ◦ Kinesthetic/Bodily (students use movement to solve problems)
 ◦ Interpersonal (students collaborate, interact socially and share opinions)
 ◦ Intrapersonal (students reflect and make connections)
 ◦ Naturalistic (the outdoors is used to enhance and deepen learning experiences)

Choice & 
Engagement

• Students are making decisions about what they read and write how to demonstrate their learning. 
(CR)

• Students are provided opportunities to confront real world challenges that encourage them to 
inquire and apply new knowledge. (CR)

• Students are explaining their strategies, defending solutions, problem-solving, asking questions and 
discussing tasks.

• The learning opportunities build on learners’ background knowledge and are stimulating and authentic.
• The learning opportunities encourage interaction, exploration and investigation. (CR)
• Student learning tasks represent appropriate level of challenge, with increasing levels of challenge over 

time
• Students are regulating their own learning throughout the lesson in an effort to achieve the learning 

target 

Assessment & 
Feedback

• Varied formative assessment strategies are evident; evidence gathered is used to inform decision 
about next steps. (CR)

• Varied questions, including open-ended, are posed of students; ample wait time is provided and 
strategies in place to ensure all voices are heard. (CR)

• Students use success criteria to support self and peer assessment.
• Specific actionable feedback is provided to students.
• Students are provided the opportunity to apply the feedback and improve learning.
• Conversations, observations and work products are valued and used in a balanced approach to 

assessment. (CR)

BONJOUR!KWE!

Engaging Students in Conversation
Perhaps the best opportunity to understand the impact of classroom practice is by engaging students in conversation about their well-
being and learning. Here are a few questions to elicit evidence: 
• What are you learning today? How are you learning? How will you know when you have learned it? 
• How is your learning today connected to what you did yesterday and what you will do tomorrow?
• Can you tell me about your strategy? Can you teach me your strategy? 
• How is what you are learning connected to real life and your community? 
• Do you find this work challenging?
• Talk to me about what happens here in this learning space. 
• How would you describe your relationships with other students in this school? How about with the adults?


